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1. Insert add a,  p. 7: 

Eliminating the Trades vs. College Stigma 

Core Issue: Schools have reinforced a false hierarchy—college = success, 

trades = fallback—limiting student opportunity and worsening skilled 

workforce shortages. Trades are not an alternative to college—they are 

often a direct pathway into it, with strong earnings and less debt. Expected 

Results: Higher graduation rates, increased enrollment in high-demand fields, 

reduced student debt, stronger local economies, and equal respect for all 

post-secondary pathways. 

Root Causes: 

Historical tracking, college-for-all messaging, outdated perceptions of 

trades, lack of visibility into modern high-tech skills, and unclear 

advancement pathways. 

What Changes the Narrative: 

A. Integrate CTE with college-prep (no separate “tracks”). 

B. Show clear pathways from high school → apprenticeship → degrees → 

leadership/ownership. 

C. Modernize facilities and instruction to reflect today’s technology-driven 

trades. 

D. Expand paid, work-based learning (internships, youth apprenticeships, 

capstones). 

E. Publicly share earnings and outcomes data to counter myths with facts. 

F. Shift counseling language from “college OR career” to “multiple 

pathways to success.” 

G. Deepen industry partnerships that visibly demonstrate wages, 

advancement, and tuition-paid options. 

 

 



2. Insert second bullet point, P10 Instructional Materials design features. 

 

A. Libraries across the state at the community, school, university, and the 

state need to be connected for seamless access to data and information 

for every student in the state in every school. While AI can access data 

and information, it is prone to errors. Connecting original source material 

in an efficient and real-time manner assures that students have factual 

content available. Technology provides the mechanism to achieve this 

today. 

  

Additionally, Montana schools can partner with search engine companies 

to deliver appropriate content in real-time (see Google Scholar 

https://scholar.google.com/). Also, programs such as Ted Talks provide 

rich, thought-provoking perspectives that convey, very often, what the 

future of society will look like. 

(https://www.ted.com/talks/akram_awad_will_ai_make_humans_useless) 

 

 

B. Beyond Montana’s resources are volumes of content available, such as 

free open courses from validated institutions such as Stanford University, 

Harvard University, MIT University, and worldwide sources such as the Max 

Planck Institutes (https://www.mpg.de/institutes). This rich resource base 

needs to be integrated into one channel accessible to all Montana 

schools for easy access. (Structured Free Courses Alison — Foundation & High-

School-Level Physics 

• Physics: Motion and Gravity — principles of motion, forces, gravity, 

momentum. Alison 

• High School Physics: Force and Energy — work, energy, conservation, 

dynamics) 

 

3. Insert p.11 at public engagement design features, second bullet point. 

 

• One of the challenges in Montana is the size of the state and the vast 

distribution of rural schools. It is recommended that rural as well as 

urban schools become community resource-based, which fosters 

community cohesion.  

https://scholar.google.com/
https://www.ted.com/talks/akram_awad_will_ai_make_humans_useless
https://www.mpg.de/institutes
https://alison.com/course/physics-motion-and-gravity?utm_source=chatgpt.com


• Montana’s public schools are more than classrooms—they are often 

the last remaining civic institution in our rural towns and a daily point of 

contact for families across the state. When we invest in schools as 

community-based resource hubs, we strengthen not only education, 

but workforce readiness, public health, and community stability. 

Here are three key points for Montana: 

• First, community-based schools improve student outcomes by 

addressing real barriers to learning. 

When schools coordinate access to healthcare, mental health services, 

food support, and family resources, attendance rises, behavior 

improves, and graduation rates increase. Academic success follows 

stability. 

• Second, this model maximizes taxpayer investment rather than 

expanding bureaucracy. 

Community-based schools leverage partnerships with local providers, 

employers, and nonprofits. One coordinator can align services already 

funded through health, labor, and human services—delivering better 

results without duplicating costs. 

• Third, community-based schools strengthen Montana’s workforce and 

rural economies. 

By integrating career pathways, apprenticeships, and employer 

partnerships, schools become talent pipelines for construction, 

healthcare, advanced manufacturing, energy, and the trades. 

Students stay, families stay, and communities remain viable. 

• This approach works in both rural and urban Montana because it is 

flexible and locally driven. It respects community values, supports 

families, and keeps schools focused on learning—while recognizing that 

learning does not happen in isolation. 

Community-based public schools are not a new program—they are a 

better use of what we already have. They deliver stronger outcomes for 

students, greater efficiency for taxpayers, and long-term returns for 

Montana’s economy. 

4. Discussion Point – While fully Independent Private Schools are generally 

exempt from public school mandates (curriculum, teacher certification, 

but must still follow general laws on safety, non-discrimination (race, 

creed, etc.), and local health codes, they are turning students into 

Montana’s economy. While this may be a cultural problem, should 

there be a discussion on the subject? 
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RESTORATIVE JUSTICE FOR SCHOOLS 

Terry Marasco 

Submitted to the 2025 School Funding Commission, Montana Legislature 

The historical methodology, disciplinary punishment, has the effect of immediately 

addressing the issue, but is not effective in keeping students engaged and academically 

successful nor correcting behaviors.  

  Key Findings 

1. Ineffective for Long-Term Behavior Change 

• Punitive discipline (especially exclusionary measures) does not reduce repeat 

misbehavior or improve safety. 

• Students who are suspended or expelled are more likely to reoffend, disengage, and 

drop out. 

o Source: American Psychological Association Task Force on Zero Tolerance (2008) 

2. Negative Academic and Social Outcomes 

• Suspended students lose instructional time and fall behind academically. 

• Large-scale data (U.S. Dept. of Education, 2018) show a strong link between 

suspension rates and lower achievement at both student and school levels. 

o Source: U.S. Department of Education Office for Civil Rights (OCR Data, 2018) 

3. Disproportionate Impact on Marginalized Groups 

• Black students, students with disabilities, and Native American students face harsher 

punishments for similar infractions. 

• This contributes to the school-to-prison pipeline. 

o Source: OCR Civil Rights Data Collection (2021); Skiba et al., Educational 

Researcher (2014) 

4. Alternatives Show Clear Gains 

• Restorative justice, PBIS, and trauma-informed practices lower suspension rates, 

improve school climate, and reduce racial gaps in discipline. 

o Example: Oakland Unified School District (CA) saw a 47% drop in suspensions 

over five years using restorative approaches. 
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o Source: Jain et al., Urban Education (2014) 

 

 

Common Themes in Public-School Discipline Success Stories 

1. Shift from Punishment to Support 

• Core idea: Replace exclusion (suspensions, expulsions) with engagement and 

restoration. 

• Practices: Restorative justice circles, mediation, “success plans,” behavior education 

plans. 

• Impact: Major reductions in suspensions (20–74%), student arrests, and lost instructional 

days. 

• Example: Oakland USD saw a 74% drop in suspensions after implementing restorative 

circles. 

 

 

2. Data-Driven Decision Making 

• Core idea: Use detailed data to identify disproportionalities, track progress, and inform 

policy. 

• Practices: Regular analysis of suspension, referral, and arrest data by demographics. 

• Impact: Targeted interventions reduced racial discipline gaps (e.g., Black male 

students in CPS). 

• Example: Broward County used arrest and suspension data to guide districtwide 

reform. 

 

 

3. Equity and Inclusion Focus 

• Core idea: Address racial and socioeconomic disproportionality in discipline. 

• Practices: Explicitly review race-based data, engage communities, align with equity 

goals. 
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• Impact: Improved fairness, belonging, and student trust. 

• Example: Madison (WI) reduced OSS by 40% while embedding racial equity into its 

Behavior Education Plan. 

 

 

 

4. Relationship and School Climate Building 

• Core idea: Prioritize relationships between staff and students to prevent misbehavior. 

• Practices: Restorative circles, advisory periods, positive recognition systems (PBIS). 

• Impact: Students report stronger connection and safety; behavior incidents decline. 

• Example: DCPS linked discipline reform with student “success plans” and saw up to 

80% drops in chronic suspensions. 

 

 

5. Staff Training and Support Systems 

• Core idea: Equip teachers and administrators to manage classrooms and conflicts 

constructively. 

• Practices: Ongoing professional development in restorative practices, SEL, and 

trauma-informed care. 

• Impact: Increased consistency, buy-in, and sustained outcomes. 

• Example: Georgia’s PBIS framework success hinged on district-wide training and 

implementation coaches. 

 

 

6. Whole-System Alignment and Leadership 

• Core idea: Embed discipline reform into strategic plans, not as isolated initiatives. 

• Practices: Superintendent leadership, board policy alignment, districtwide rollout. 

• Impact: Sustainability and coherence across schools. 
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• Example: Broward County and Madison MMSD tied reforms directly to their strategic 

missions. 

 

7. Patience and Fidelity 

• Core idea: Culture change takes 3–6 years of steady implementation and monitoring. 

• Practices: Pilot programs with scaling; fidelity checks; adjust based on data. 

• Impact: Long-term, measurable decline in exclusionary discipline and better school 

climate. 

• Example: Merced County’s multi-year restorative justice rollout showed consistent 

improvement. 

 

8. Community and Family Engagement 

• Core idea: Reform works best when students, parents, and local partners are co-

creators. 

• Practices: Include families in policy design; partner with organizations like RJOY. 

• Impact: Higher trust, transparency, and local relevance. 

• Example: Oakland’s collaboration with RJOY fostered long-term district buy-in and 

community ownership. 

 

In Summary 

Successful districts treat discipline reform not as a rules change but as a cultural 

transformation — built on data, relationships, equity, and shared responsibility. 

The most consistent metric of success: keeping students in school, learning, and connected. 

Here are several well-documented success stories in public-school discipline reform, each 

showing how schools and districts shifted away from exclusionary punishment toward more 

supportive, effective approaches. 
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1. Broward County Public Schools (Florida) 
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• Beginning around 2011 under Superintendent Robert Runcie the district identified high 

levels of student arrests, suspensions and expulsions, and set out to change discipline 

culture. Default 

https://www.aasa.org/resources/resource/reforming-discipline-broward-case-study?utm_source=chatgpt.com
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• They engaged in data-analysis of discipline outcomes, pursued alternative models, 

and kept the aim of keeping each student “engaged in school every day.” Default 

• The result: significant declines in out-of-school suspensions (OSS), arrests, and repeat 

discipline offenses. Default 

• Why it works: strong leadership, data transparency, shift in mindset (from “punish and 

exclude” to “engage and support”). 

• Tip for replication: Build the discipline reform into the district’s strategic plan; train staff 

on new practices; monitor data over time. 

 

2. Chicago Public Schools (Illinois) — Restorative Practices 

 

https://www.aasa.org/resources/resource/reforming-discipline-broward-case-study?utm_source=chatgpt.com
https://www.aasa.org/resources/resource/reforming-discipline-broward-case-study?utm_source=chatgpt.com
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6 

• A study found that implementing restorative practices (RP) in CPS led to an 18% 

reduction in suspension days and a 19% decrease in student arrests. Brookings+1 

• Black male students especially benefited — since historically they had far higher 

suspension and arrest rates. Brookings+1 

https://www.brookings.edu/articles/a-restorative-approach-to-student-discipline-shows-promise-in-reducing-suspensions-and-arrests/?utm_source=chatgpt.com
https://www.brookings.edu/articles/a-restorative-approach-to-student-discipline-shows-promise-in-reducing-suspensions-and-arrests/?utm_source=chatgpt.com
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• Benefits included improvements in school climate (students felt more belonging and 

safety). National Education Association+1 

• Key components: consistent implementation across schools, training for staff, altering 

culture of discipline. 

• Tip: When introducing RP, ensure there are clear processes and supports (not just “let’s 

talk” but structured circles, follow-through, accountability built in). 

 

 

 

 

 

 

 

 

 

3. Oakland Unified School District (California) — Talk Circles / Restorative Models 

 

• The program by Restorative Justice for Oakland Youth (RJOY) introduced “talk circles” 

where students and staff meet to repair harm, rather than immediately 

suspending. The Atlantic Philanthropies+1 

• At one middle school pilot: suspensions dropped 74 % after two years of RJ 

implementation, violence referrals dropped 77 %. YES! Magazine 

https://www.nea.org/nea-today/all-news-articles/do-restorative-practices-work?utm_source=chatgpt.com
https://www.atlanticphilanthropies.org/news/discipline-dignity-oakland-schools-try-talk-circles?utm_source=chatgpt.com
https://www.yesmagazine.org/issue/education-uprising/2014/02/20/where-dignity-is-part-of-the-school-day?utm_source=chatgpt.com
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• The Oakland school board later adopted RJ as a system-wide discipline alternative to 

zero-tolerance. The Atlantic Philanthropies 

• Why this stands out: it shows a trauma-informed, relational approach can dramatically 

reduce exclusionary discipline. 

• Tip: These models take time and require staff buy-in, training, and monitoring to ensure 

fidelity (i.e., that circles aren’t just lip-service). 

 

 

 

 

 

 

 

 

 

 

 

4. District of Columbia Public Schools (DC) 

https://www.atlanticphilanthropies.org/news/discipline-dignity-oakland-schools-try-talk-circles?utm_source=chatgpt.com
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• DCPS adopted a policy that prohibits additional out-of-school suspension (OSS) 

days unless there is a “success plan” for the student, shifting from purely punitive to 

supportive. panoramaed.com 

• Outcomes: • 21% decrease in students with 6+ OSS days • 61% decrease in students 

with 11+ OSS days • 80% decrease in students with 16+ OSS days. panoramaed.com 

• Also, students reported stronger feelings of safety and connection, especially in 6th 

grade—a key transition year. panoramaed.com 

• Why effective: linking discipline reform with student-support systems (check-ins, 

connection, early intervention) rather than just removing students. 

• Tip: Focus on transition years (e.g., entering secondary school) where behavior and 

belonging are vulnerable. 

 

Key Lessons Across These Success Stories 

• Reduce exclusionary discipline (suspensions, expulsions) and provide alternatives that 

keep students engaged. 

• Focus on relationships and belonging: when students feel connected, they misbehave 

less. 

• Use data: rigorously track suspensions, referrals, arrests, student-engagement metrics to 

monitor progress. 

https://www.panoramaed.com/blog/dcps-success-story?utm_source=chatgpt.com
https://www.panoramaed.com/blog/dcps-success-story?utm_source=chatgpt.com
https://www.panoramaed.com/blog/dcps-success-story?utm_source=chatgpt.com
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• Consistent implementation: half-measures don’t work—successful programs are 

implemented district-wide, with training, monitoring and follow-through. 

• Equity lens: many programs explicitly target racial/ethnic disparities in discipline (e.g., 

Black male students). 

• Support rather than just punish: adding support systems (check-ins, alternative 

programs, restorative processes) makes a difference. 

Here are several more school-district discipline-reform success stories — including what they 

did, what they achieved, and key insights for replication. 

 

1. Madison Metropolitan School District (MMSD), Wisconsin 
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What they did 

• Under Superintendent Jennifer Cheatham (starting 2013) MMSD moved away from a 

heavy reliance on exclusionary discipline (suspensions/expulsions) toward a 

“progressive & restorative” approach. Default+2Default+2 

• They created the Behavior Education Plan (BEP) and adopted a “Progressive 

Discipline” model: fewer automatic suspensions, more focus on relationship-building, 

social-emotional learning, teacher training, and restorative 

practices. madison.k12.wi.us+2madison.k12.wi.us+2 

• They explicitly addressed racial disproportionality: for example, reviewing how Black 

students were suspended at much higher rates. Default 

Outcomes 

• From the 2013–14 to 2014–15 school year, out-of-school suspensions (OSS) fell by over 

40% in MMSD. Default 

• Days of lost instruction due to OSS dropped by ~1,900 in that year (equivalent to “more 

than 10 full school years” of instruction regained) in one district snapshot. Default 

Key take-aways for implementation 

• Engage community, parents, students, and staff early in redesigning discipline 

policy. Default 

https://www.aasa.org/resources/resource/reforming-discipline-in-madison-metropolitan-school-district-improving-the-process-to-improve-the-outcomes?utm_source=chatgpt.com
https://www.madison.k12.wi.us/student-staff-support/progressive-discipline?utm_source=chatgpt.com
https://www.aasa.org/resources/resource/reforming-discipline-in-madison-metropolitan-school-district-improving-the-process-to-improve-the-outcomes?utm_source=chatgpt.com
https://www.aasa.org/resources/resource/reforming-discipline-in-madison-metropolitan-school-district-improving-the-process-to-improve-the-outcomes?utm_source=chatgpt.com
https://www.aasa.org/resources/resource/reforming-discipline-in-madison-metropolitan-school-district-improving-the-process-to-improve-the-outcomes?utm_source=chatgpt.com
https://www.aasa.org/docs/default-source/resources/case-studies/reforming-discipline-madison-school-district.pdf?utm_source=chatgpt.com
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• Align discipline reform with instructional mission: view behavior & learning as 

intertwined, not separate. Default 

• Invest professional development: teacher training on classroom management, social-

emotional learning, restorative practices matters. Default 

• Implementation takes time; mindsets and culture shifts are as important as changing 

the rulebook. 

Note / caveat 

• While OSS rates dropped significantly, MMSD reports it still faced challenges with 

disproportionality (e.g., Black students still disproportionately suspended). Default 

• Some critics argue the new system may have unintended consequences. Badger 

Institute 

 

 

 

 

 

 

. Broward County Public Schools (BCPS), Florida 

 

What they did 

https://www.aasa.org/resources/resource/reforming-discipline-in-madison-metropolitan-school-district-improving-the-process-to-improve-the-outcomes?utm_source=chatgpt.com
https://www.aasa.org/docs/default-source/resources/case-studies/reforming-discipline-madison-school-district.pdf?utm_source=chatgpt.com
https://www.aasa.org/resources/resource/reforming-discipline-in-madison-metropolitan-school-district-improving-the-process-to-improve-the-outcomes?utm_source=chatgpt.com
https://www.badgerinstitute.org/analysis-madison-school-districts-lenient-discipline-policy-is-a-dismal-failure/?utm_source=chatgpt.com
https://www.badgerinstitute.org/analysis-madison-school-districts-lenient-discipline-policy-is-a-dismal-failure/?utm_source=chatgpt.com
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• Starting around 2011, under Superintendent Robert Runcie, BCPS took a hard look at 

the data: high levels of arrests, suspensions, expulsions. Default 

• They built discipline reform into the strategic plan with goals such as “each child 

engaged every day”, and sought to deploy more support staff (social workers, 

counselors) rather than simply punish. Default+1 

Outcomes 

• The case-study reports large declines in student arrests, behavior referrals, out-of-

school suspensions, and recidivism in discipline incidents. Default 

Key take-aways 

• Use data early: identify problem areas (e.g., disproportionately high suspensions, 

arrests). 

• Align discipline reform with broader equity goals (closing achievement gaps, reducing 

“school-to-prison pipeline”). 

• Provide relief valves: reform doesn’t simply remove consequences; it adds supports. 

• Ensure system-wide coordination: policy, training, resources must align. 

Considerations 

• The case-study is from 2016; ongoing fidelity and sustainability matter. 

• Some reform elements may interact differently in different school contexts (urban vs 

rural). 

3. Merced County (California) – High Schools using Restorative Justice 

 

 

https://www.aasa.org/resources/resource/reforming-discipline-broward-case-study?utm_source=chatgpt.com
https://www.aasa.org/resources/resource/reforming-discipline-broward-case-study?utm_source=chatgpt.com
https://www.aasa.org/resources/resource/reforming-discipline-broward-case-study?utm_source=chatgpt.com
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What they did 

• Schools in Merced piloted the use of restorative justice (RJ) practices: mediation, 

“peace circles,” dialogues instead of automatic suspension/expulsion for many 

infractions. calhealthreport.org+2healthinpartnership.org+2 

• The pilot covered six high schools in the county; the study (Health Impact Assessment) 

examined education, mental-health, discipline, climate 

outcomes. healthinpartnership.org+1 

Outcomes 

• The HIA found that if RJ is properly implemented, suspensions can drop 20-

40% compared with zero-tolerance approaches. hia.communitycommons.org+1 

• In the pilot, implementation yielded meaningful reductions: e.g., several hundred 

fewer suspensions in the year studied. Pew Charitable Trusts 

Key take-aways 

• RJ can reduce exclusionary discipline when done with fidelity: it’s not just talk, but 

structured processes, skilled facilitation, support services. 

• RJ connects to student well-being, mental health, school climate — not just rule 

enforcement. 

• Allow time for implementation: the Merced study suggests 3-6 years for full 

adoption. hia.communitycommons.org 

• RJ works best when paired with supports (counseling, social/emotional learning, 

classroom management practices). 

https://www.calhealthreport.org/2013/06/04/schools-use-restorative-justice-to-reduce-suspensions/?utm_source=chatgpt.com
https://www.healthinpartnership.org/resources/restorative-justice-and-health-in-merced-schools?utm_source=chatgpt.com
https://hia.communitycommons.org/cc_resource/restorative-justice-policies-in-merced-county-schools/?utm_source=chatgpt.com
https://www.pew.org/en/research-and-analysis/data-visualizations/2015/hia-map/state/california/restorative-justice-policies-in-merced-county-schools?utm_source=chatgpt.com
https://hia.communitycommons.org/cc_resource/restorative-justice-policies-in-merced-county-schools/?utm_source=chatgpt.com
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Considerations 

• RJ demands commitment: staffing, time, training, shifts in mindset. The quick fix doesn’t 

exist. 

• Schools must still maintain clear boundaries and accountability; RJ does not mean no 

consequences. Misapplication may lead to criticisms of “soft discipline.” 

• Implementation context matters: school size, resources, staff buy-in all impact success. 

 

4. Georgia Department of Education / Districts in Georgia (PBIS Implementation) 
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What they did 

• The Georgia Department of Education reports that “several Georgia districts have 

implemented PBIS (Positive Behavioral Interventions & Supports) district-wide and 

report significant decreases in discipline events.” Student Achievement Office+1 

• Example: In one district, bus referrals dropped 53%; suspension days reduced 

24%. Student Achievement Office 

Outcomes 

• One article: In the 2021-22 year, 45 district schools were recognized for strong positive 

school climate via PBIS; 16 of them awarded “Distinguished” 

status. news.fultonschools.org 

Key take-aways 

• PBIS is a broad framework for teaching behavior expectations, recognizing positive 

behavior, establishing consistent systems. ccboe.com+1 

https://gosa.georgia.gov/positive-behavioral-interventions-and-supports-importance-school-climate?utm_source=chatgpt.com
https://gosa.georgia.gov/positive-behavioral-interventions-and-supports-importance-school-climate?utm_source=chatgpt.com
https://news.fultonschools.org/details/~board/district-new-stories/post/strong-results-achieved-by-supporting-positive-school-climate?utm_source=chatgpt.com
https://www.ccboe.com/departments/student-services/student-support/positive-behavioral-interventions-and-support-pbis?utm_source=chatgpt.com
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• Because PBIS is preventive (rather than reactive), it tends to yield decreases in office 

referrals and suspension incidents when well-implemented. 

• Implementation support (coaches, training, district-level leadership) matters a 

lot. news.fultonschools.org 

Considerations 

• PBIS is not a silver bullet: fidelity of implementation, staff buy-in, adequate support are 

key. Some studies show mixed results if poorly implemented. PBIS 

• PBIS works best when part of a larger ecosystem of discipline reform (including 

restorative practices, SEL, equitable discipline review). 

 

5. Oakland Unified School District (OUSD), California 

 

 

What they did 

• OUSD adopted and expanded its restorative-justice model: talk circles, harm-repair 

processes, shifting from “punish & exclude” to “repair & involve.” Cornell Law School+1 

• According to one article, Ferro High School (Fremont High) in Oakland: used to have 

very high suspension/drop-out rates; after RJ investment the number of students 

qualifying for college nearly tripled. Cornell Law School 

Outcomes 

• The article reports that incidents leading to suspension dropped dramatically in the RJ-

expanded schools. Cornell Law School 

https://news.fultonschools.org/details/~board/district-new-stories/post/strong-results-achieved-by-supporting-positive-school-climate?utm_source=chatgpt.com
https://www.pbis.org/pbis/studies?utm_source=chatgpt.com
https://publications.lawschool.cornell.edu/jlpp/2023/02/28/building-better-public-schools-through-restorative-justice/?utm_source=chatgpt.com
https://publications.lawschool.cornell.edu/jlpp/2023/02/28/building-better-public-schools-through-restorative-justice/?utm_source=chatgpt.com
https://publications.lawschool.cornell.edu/jlpp/2023/02/28/building-better-public-schools-through-restorative-justice/?utm_source=chatgpt.com
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Key take-aways 

• RJ works when embedded system-wide, not just in isolated classrooms or schools. 

• Leadership commitment and dedicated resources (including training and staffing) are 

critical. 

• RJ requires cultural shift: from “what rules did you break?” to “what harm was done? 

how do we repair it? how do we prevent it next time?” 

Considerations 

• RJ isn’t just “no consequences” — the accountability piece must remain. Some schools 

struggle when RJ is implemented superficially or without adequate infrastructure. 

• As with all reform, outcomes vary by context. 

 

Summary Table of Key Practices 

Practice Area What Successful Districts Did 

Data & Equity Lens 

Reviewed discipline data (suspensions, referrals, arrests) by 

student demographics; explicitly targeted disproportionality. 

Shift from Exclusion to 

Engagement 

Reduced out-of-school suspensions; provided alternatives (in-

school support, counseling, circles). 

Proactive & Preventive 

Frameworks 

Adopted frameworks like PBIS to teach behavior, set clear 

expectations, reward positives. 

Restorative Practices 

Embedded RJ: harm repair, circles, student voice, building 

relationships rather than only enforcing rules. 

Professional Development 

& Support Staff 

Equipping teachers, administrators, counselors with training; 

increasing support staff roles. 
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Practice Area What Successful Districts Did 

Alignment & Leadership 

Tied discipline reform to broader strategic plan/mission; got 

leadership buy-in (board, superintendent). 

Implementation Fidelity & 

Time 

Recognized reform takes several years; implemented with 

fidelity, monitored, adjusted. 

Community & Family 

Engagement 

Involved families, community organizations, students in the 

design and feedback loops. 

 

Madison Metropolitan School District (Wisconsin) 

• This district adopted a “Progressive Discipline” model with less reliance on automatic 

suspensions and more on relationship-building, social-emotional learning, restorative 

practices. Children's Defense Fund+2VTechWorks+2 

• Outcomes: In one year, out-of-school suspensions fell by more than 40%. Children's 

Defense Fund+1 

• Key take-aways: Engage staff & families early; link discipline reform to instructional 

mission; invest professional development. 

• Downloadable link: “Case Study on Reforming School Discipline, Equity and Justice: 

Madison Metropolitan School District Profile” from the Children’s Defense 

Fund. Children's Defense Fund 

 

2. The California “Beyond Suspension Decline” Study (Multiple Districts including Rural) 

• The report titled “Transforming School Discipline in California — Beyond Suspension 

Decline” covers 34 schools in 17 districts (urban/suburban/rural) across 

California. beyondsuspensiondecline.org+1 

• It finds that reducing exclusionary discipline (suspensions/expulsions) is feasible when 

districts embed supportive practices like alternative interventions, restorative strategies, 

and address race/ethnic disparities. beyondsuspensiondecline.org+1 

https://www.childrensdefense.org/resources/case-study-on-reforming-school-discipline-equity-and-justice-madison-metropolitan-school-district-profile/?utm_source=chatgpt.com
https://www.childrensdefense.org/resources/case-study-on-reforming-school-discipline-equity-and-justice-madison-metropolitan-school-district-profile/?utm_source=chatgpt.com
https://www.childrensdefense.org/resources/case-study-on-reforming-school-discipline-equity-and-justice-madison-metropolitan-school-district-profile/?utm_source=chatgpt.com
https://www.childrensdefense.org/resources/case-study-on-reforming-school-discipline-equity-and-justice-madison-metropolitan-school-district-profile/?utm_source=chatgpt.com
https://beyondsuspensiondecline.org/Transforming-School-Discipline-in-California?utm_source=chatgpt.com
https://beyondsuspensiondecline.org/Transforming-School-Discipline-in-California?utm_source=chatgpt.com
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• Downloadable link: The full report is available via the California School Discipline 

Project site. beyondsuspensiondecline.org 

 

3. A Rural Colorado Example: Lake County High School (Colorado) 

• In a rural Colorado setting, the school leadership intentionally shifted culture: making 

behavior expectations explicit, ensuring proportional consequences, and supporting 

students rather than relying entirely on out-of-school suspension. Collective Colorado 

• While not providing specific numbers in the article, this example is valuable because it 

shows reform in a rural context (which often has fewer resources). 

• Suggestion: This case helps illustrate how discipline reform principles (clear 

expectations, proportional responses, supportive alternatives) can translate to rural 

settings. 

 

4. Study of Rural Schools’ Discipline Disproportionality (Southeastern U.S.) 

• A study titled “Discipline Disproportionality in Rural Schools in the South” examined five 

rural schools in the southeastern U.S. and found that Black students were disciplined at 

higher rates, and principals attributed the causes to cultural mismatch, trauma, and 

mental-health issues. ERIC 

• This study highlights challenge more than success — but it still provides useful insight 

(what to watch out for/evaluate) in rural reform contexts. 

 

5. Research on Implementation and Policy Reform 

• A broader article “New Research Suggests Practical Ways to Make School Discipline, 

Access Equitable” describes findings across three districts (two large and one small 

~3,000 students) about what works in lowering suspension and discipline-disparity 

rates. Education Week 

• Key findings: Effective districts (a) made changes in district policy (not just school-by-

school), (b) engaged teachers/unions and gave training and 

resources, (c) embedded discipline reform into broader mission of student well-being 

and academic success. 

• Although it is not a “single district success story” in the same manner, it gives 

transferable lessons for why reform succeeds or fails. 

https://beyondsuspensiondecline.org/Transforming-School-Discipline-in-California?utm_source=chatgpt.com
https://collective.coloradotrust.org/stories/a-rural-colorado-school-district-tries-a-new-approach-to-discipline/?utm_source=chatgpt.com
https://files.eric.ed.gov/fulltext/EJ1366119.pdf?utm_source=chatgpt.com
https://www.edweek.org/teaching-learning/new-research-suggests-practical-ways-to-make-school-discipline-access-equitable/2018/04?utm_source=chatgpt.com
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Restorative practices and exclusionary school discipline: an integrative review, 

Contemporary Justice Review, Pages 28-47 | Received 19 Oct 2021, Accepted 01 Dec 

2022, Published online: 24 Apr 2023 

ABSTRACT 

This study used integrative review methodology to synthesize research on the relationship 

between school-based restorative practices and exclusionary discipline outcomes in the 

United States. Exclusionary discipline outcomes were defined as out-of-school suspensions, 

expulsions, and referrals to law enforcement. A literature search produced 5,764 

publications, and 11 studies were included in the final sample. Peacemaking circles were the 

most common restorative practice implemented, and secondary analysis of school records 

was the most common method utilized. Findings indicated that restorative practices are 

associated with reduced suspension rates, which suggest that school-based restorative 

practices are a promising approach to reducing exclusionary discipline outcomes. 

 





December 8, 2025 

 

Dear Members of the Montana School Funding Interim Commission, 

Thank you for your work to evaluate and strengthen public school funding in Montana. On behalf of 
Kids’ Education Yes (KEY), a nonpartisan, community-based advocacy group led by parents and 
business leaders in Great Falls, we appreciate the opportunity we have had to continue to offer 
community perspective during this process.  

Across Montana, districts are responding to student needs with personalized pathways, community 
and work-based learning, flexible schedules, and targeted interventions. These approaches are now 
standard expectations of 21st-century learning. Yet the funding structures that support them have not 
kept pace. Districts often rely on variances, waivers, short-term grants, or private partnerships to offer 
programs that families and educators already value. This reactive approach creates administrative 
burden, uncertainty, and inconsistent access for students. 

As the Commission turns its attention to funding, we encourage continued consideration of 
a proactive, adaptive framework that supports innovation and adaptability while maintaining the high 
standards of education that Montana families trust and expect. The necessary flexibility in learning 
models that already exists should simultaneously be built into the funding mechanisms in ways that 
expand beyond requesting variances. Conversations about funding are especially important now. 
Adequate and stable revenue sources aligned with how and what students learn are critical for 
districts to implement and sustain high performing systems and learning models. 

A modernized, adaptable funding framework would: 

• Align funding with competency-based, blended, work-based, and community-connected learning. 
• Reduce reliance on exceptions by embedding adaptability directly into statute or rule. 
• Strengthen local control by giving districts predictable tools for long-term planning. 
• Support rural and high-need communities, where flexible delivery models are essential to 

providing equal learning opportunities for all students. 

Montana educators and communities are already demonstrating creativity and commitment. 
Innovation should not require workarounds. Our funding system should enable the learning approach 
student’s need. Ensuring that every Montana student receives the best education requires that funds 
follow the best practices. School districts, their teachers, and local communities know what is best for 
their students; knowing they will receive sustainable and long-term adaptable funding means the 
funding follows the learning, not the other way around. 

We respectfully urge the Commission to review what is constitutionally required for a quality 
education, consider the realities of 21st-century learning, and integrate sustainable adaptability into 
Montana’s funding structures. Thank you for your leadership and dedication to Montana’s children. 
We truly appreciate your service. 

Sincerely, 

Kids’ Education Yes (KEY) 
Great Falls, Montana 

 





 
 
 
 
 
 

 
December 14, 2025 
 
To the School Funding Interim Commission: 
 
My name is Grace Decker, and I represent MAC, the Montana Advocates for Children, a 
coalition of organizations and stakeholders who call for a robust and coordinated system of 
early care and education that all Montana families can access.  
 
Thank you for the time, thought, work, and deep listening you have invested in the important 
efforts of the School Funding Interim Commission. We are especially glad that the Commission 
has taken a serious look at our state's early learning programs, since the years from birth to 8 
are the most formative on every level for later school success.  
 
I was grateful for the opportunity to participate in a stakeholder meeting with commission 
members and appreciate the collaborative and constructive spirit of that discussion. MAC 
supports expanded programming for 4-year-olds as an important step toward access to 
appropriate early learning support for all students, and especially those who will benefit most, 
including dual-language learners and students with other challenging circumstances. The 
SFIC’s recommendation to establish a voluntary, opt-in early learning program puts Montana in 
the good company of more than 40 other states who have established robust early learning 
programs. 
 
However, MAC strongly asks that the Commission add the recommendation that as 
Montana expands early learning, we create a clear, fair, and sustainable pathway for 
partnerships between schools and existing high-quality community-based providers of 
early learning. Such partnerships would provide choice at the district level in communities 
where a long-established, quality early learning program like Head Start exist, for example; and 
would enhance parent choice in communities where parents need wrap-around services or care 
that may not be readily available at the school. National organizations like the National 
Association for the Education of Young Children and the Bipartisan Policy Center report that 
such “blended delivery” models of early learning programming are the best way to enhance 
family choice and to offer community-appropriate solutions that make fiscally smart use of 
limited resources and minimize unintended but nevertheless real harm to a state’s existing 
system of early care and education. In fact, almost every state that has adopted early learning 
has done so using at least some amount of blended delivery. 
 



A great deal of work has already been done to envision what blended delivery could look like in 
Montana through the Stars Preschool initiative which piloted blended delivery in faith-based, 
community-based, and school-based classrooms, and could be used as a starting point for 
future efforts to include blended delivery as a recommended strategy to attain a voluntary opt-in 
early learning system that will serve as an excellent foundation for all students’ success across 
their school years. 
 
Thank you again for all the time and work you are committing to this Commission’s important 
task, and thank you for your service to this state, our kids, and our future.  
 
 
Sincerely, 
 
 
Grace Decker, Director 
Montana Advocates for Children 
montanaadvocateschildren@gmail.com 
406-830-0870 
 

mailto:montanaadvocateschildren@gmail.com




December 15, 2025, Public Comment 

The Montana Association for Gifted and Talented Education (AGATE) appreciates the opportunity to engage 
with the Legislative School Funding Interim Commission as the funding formula is re-evaluated.  Several 
AGATE board members have participated in public meetings and provided comments throughout Phase I 
of this work.  Having read the Montana Innovation and Excellence in Education Working Group Draft Policy 
Recommendations (December 2025), AGATE urges the commission to consider the following as the work 
moves into Phase II: 

• Article X of the Montana constitution asserts “It is the goal of the people to establish a system of 
education which will develop the full educational potential of each person.” 

• Montana Code Annotated, Title 20, Chapter 9, Part 3 states, “(1) Pursuant to Article X, section 1, of 
the Montana constitution, the legislature is required to provide a basic system of free quality public 
elementary and secondary schools throughout the state of Montana that will guarantee equality of 
educational opportunity to all,” which includes “(b) educational programs to provide for students 
with special needs, such as...(v) gifted and talented children, as defined in 20-7-901.”  
Furthermore, “(3) In developing a mechanism to fund the basic system of free quality public 
elementary and secondary schools and in making adjustments to the funding formula, the 
legislature shall, at a minimum, consider the following educationally relevant factors...(d) the 
needs of students with special needs, [including] gifted and talented children.” 

• Administrative Rules of Montana 10.55.804 GIFTED AND TALENTED and 20-7-902 (1) MCA both 
state, “Districts shall provide educational services to gifted and talented students that are 
commensurate to their needs, foster a positive self-image, and create a supportive learning 
environment.”  

• Title 20-7-902 (2) MCA further instructs, “A school district shall provide structured support and 
assistance to teachers in identifying and meeting the diverse needs of gifted and talented students 
and a framework for considering a full range of alternatives for addressing student needs.” 

It is not only legally expected; it is imperative that gifted and talented students be explicitly included in 
Montana’s next funding formula, particularly in the context of the recommended areas of Pathways to 
Graduation and Learner Centered Design. 

The board of AGATE appreciates the time and effort that is being invested in this very important work and 
welcomes the opportunity to discuss gifted and talented learners’ inclusion in the funding formula. 

Sincerely, 

 

Dr. Estee Aiken, board president 

https://archive.legmt.gov/bills/mca/title_0200/chapter_0070/part_0090/section_0010/0200-0070-0090-0010.html
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